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Abstract: Gender is a constant theme in the world of academia. As such, many imminent works have
beenproduced and extensive research work has been undertaken on this theme from yore. It alsocontinues
to figure prominently in any public policy processes which are geared towards movingsociety towards
equitable development. National Education Policy 2020 is one such documentthat sought to integrate the
perspectives of gender from various angles. It is reflected in themeslikeCurricularintegration
ofEssentialSubjects,Skills,andCapacities;ServiceEnvironmentandCulture;  Equitable and  Inclusive
Education for school level. For higher education, under
thethemeof LearningforAll’,therearevariousstepstobetakenupby Governments forpromoting gender
equality. These aspects are elaborated in this paper and also a brief on the
pastnationaleducationalpoliciesarehighlighted.
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. Introduction
The basic aim of education is man making. As expressed by Swami Vivekananda, it is a mean ofself-
actualization and realization of one’s own capacities. The prior aim of education is to bringout the best that
dwells in every individual. For defining the path of education, Swamiji statedfollowingaimsofeducation:

(a) Todevelopfaithinone’sownself

(b) Toprepareindividualtofulfillprimaryneeds

(c) Topromoteself-relianceanduniversalbrotherhood

(d) Todevelopthewillandenableonetorealizethedivinitylatent inhim
(e) Tomakepupilconsciousofperfection

Digambarrao,2014

Like any other country, India has also initiated and implemented numerous policies on Education. In all of
these, gender occupies an important position place. It is found in the various policy documents — explicit or
implicit. In some documents, it is quite prominent but in a few, it is embedded and anchored along with other
themes which are required or instrumental to foster a just society. The current NEP also has gender and its
concerns figuring in many themes such as CurricularIntegration
ofEssentialSubjects,Skills,andCapacities;ServiceEnvironmentandCulture;  Equitable and  Inclusive
Education and so on.

This paper tries todelineatethe emphasison gender by differentnationalpolicieson education. It also
highlights the prevailing socio-economic and the political environment that shapes policyframeworks as
well as the forces and factors thatseem to play a role in theshaping of gender’s place and position in
educational policy documents. The extent gender perspective finds a place in NEP 2020is also examine in
detail in this paper. It tries to answer various queries related to gender such as: - In which aspect and part
of the policy the concern and vision of gender inclusive society found? How is it figuring in the policy? Is
it as a passing reference or anchoring in nature? What is its vision relating to students cognitive, socio-
emotional and behavioral dimension?
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The information and data for this study are derived from primary and secondary sources which
include National policy documents such as National Educational Policies, Position Papersand research
based books and journals. Content analysis isdone on policy documents from gender perspectives and
relate with each other to find out
theirdifferencesandsimilarities. AdeeperfocusisdirectedtowardstheNEP2020 ~ which ~ highlights  the
prospective for integration of gender in school curriculums and textbooks. To some extent, the current
national education policy also serves as a benchmark for understanding the extant gender discourse in the
society.

Cursory view of gender in education in post-independence India

India has witnessed considerable change in social relations i.e. gender and caste/tribal.In pre independence
era, women education was positioned as a driver for modernization -
aneducationthatwouldnotchallengegendersocialrelationswasthecoreobjectivenottheonethatwould challenge
gender social relations. The main concern during that time was the impact itwillhave
onsocialandfamilialrelations.

Post-independence India initially brought into picture the gradual mainstreaming of the thenexcluded
region, SC/ST and address gender imbalances through the five year plans. It also figures within the ambit
of education through its stated policies. This is in line with the constitutional emphasis on equality and
equity. The 80switnessedgreatereffortstowardsgenderequalityglobally.Therewasincreasingemphasisonthe
need of education as a crucial terrain in the struggle for gender equality and gender justice.Theresponse
however by various political organizations (community, regional and Women’s etc.)was lukewarm.
Barring missionaries and some other traditional social reformer, Dalit, Tribal,Agrarian, Social Movement
organized around trade unions did not flag universal elementaryeducation. The focus was more on
affirmative action and job reservation in public offices.
Thepossiblereasonmaybetheinroadsmadebythechampionsoneducation(thelikesofMissionaries
andtraditionalsocialreformers)intothetribalsociety(Ramachandran,V&Jandhyala, 2019). The generations of
many educated individuals may have necessitated thisfocus. Universal elementary education was never
high on the political agenda in the few decadesafter independence. Further, these situations can be view
from the general development policyplanning that focuses more on higher education and heavy industries.
This strategy was broadlyfollowedwith thehopeofmaterializationoftrickledown policy.

Much has changed since then. Economic factor increasingly play a huge role in streamlininggender in
education. Working women came to be seen as an asset in the unpredictable economyenvironment-
domesticandglobal.Withotherfactorslikeglobalization,socio-
economicprogression,politicalinterventionandoverallchangeinthepoliticalenvironmentmoreconducivetowar
dgenderequalityindifferentsphereoflifeinsociety,theeffortstowardsgenderequalityineducationandeducationf
orgenderequalityincreased.

One of the first comprehensive initiatives of the Government of India towards education was the setting up
of Kothari Commission (1964-1966) toformulate a coherent education policy for India. The focus was to
increase productivity, developsocial and national unity, consolidate democracy, modernize the country and
develop social,moral and spiritual values. To achieve this, the main pillar of Indian education policy was
free and compulsory education for all children up to the age of 14. The need to address
genderimbalancesalongwithequalityofeducationalopportunities(regional tribalandgenderimbalances to be
addressed) and the development and prioritization of scientific education andresearch was stressed upon.
Overall, special emphasis was not given by this policy on educationthat would particularly geared gender
equality though it was one of the focus area of overall development policy.

The mid-eighties saw a new vigor in global effort to streamlined gender in education. In India,the
publication of the Challenge to Education by the Government of India culminates into theformation of
National Policy of Education in 1986. This policy makes radical statements on thetransformatory potential
of education. It acknowledges the need to address the root of
women’smarginalization(Ramachandran,V&Jandhyala,2019).Thispolicybroughtforthvariousprogrammes
and major initiative geared towards women’s equality with a focus on girl childeducation. Some of them
are MahilaSamakhya, The national Literacy Mission, District PrimaryEducation Programme etc.

The National Policy on Education (NPE), 1986wasbroadly intendedtopreparelndiaforthe21stcentury.lt
emphasizedtheneedforchange: ‘EducationinIndiastandsatthecrossroadstoday.Neithernormallinearexpansion
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northeexistingpaceandnatureofimprovementcanmeettheneedsofthesituation.”The commission also
emphasized the need to eradicate illiteracy and provide adult education.The NPE 1986 envisages adult
education as a means for reducing economic, social andgender disparities. It stressed the need for
reorienting the education system to promote women's equality in education. It advocated the need for
institutional mechanism to ensure thatgender sensitivity be reflected in the implementation of all national
programmes. The policy ofnon-discrimination will be pursued vigorously to eliminate sex stereo-typing in
vocational andprofessional courses and to promote women’s participation in education. The main
strategiesadopted to promote women education by the NPE and Programme of Action were to gear
theentire education system to plan a positive interventionist role in the empowerment of women,
topromotewomen’sstudiesasapartofvariouscoursesandtoencouragetheeducational institutions to take up
active programme to further women’s development and to create dynamicmanagerialstructure to copewith
thetargetsenvisaged.

The 1992 policy on Education laid stress on the problems of universalization of
elementaryeducation.ltfocusesontheincreasingparticipationofgirlsatallstagesofeducation,particularlyin
streams like sciences, vocational, technical and commerce education. The need for
reorientingtheeducationsystemtopromotethewomen’sequalityineducationwasalsostressed.Itadvocated  the
need for institutional mechanism to ensure that gender sensitivity be reflected inthe implementation of all
national programmes. The national education system should play apositive role in the empowerment of
women. It should also contribute towards the development of newvalues through redesigned curricula, text
books, training and orientation of teachers, decision-makers, administrators and the active involvement of
educational institutions (GOI, NPE 1986). The National Curriculum Framework 2005 further
gavecleardirectiontogender,equityandequalityin Education. Though critique points out that despite the
documents’ reiteration regarding equality, fundamental rights and quality education for all, a closer
reading of it points to a move towards ensuring that women learn to play out their traditional social role as
good mothers, wives and daughters within the family and the nation (Bhog, 2020).

The goal of NPE on women education is to bring about the advancement, development

andempowermentofwomen.Specifically,itsobjectivesofthisPolicyinclude educatingwomenforgender
equality in the society, to improve and raise their economic condition and their status inthe society.
Further, the removal of women’s illiteracy and obstacles inhibiting

theiraccessto,andretentionin,elementaryeducationare alsopriority,throughprovision of special support
services, setting of time targets, and effective monitoring. Majoremphasis will also be laid on women’s
participation in vocational, technical and professionaleducation atdifferentlevels.Educationof
womenwouldmeannarrowingdownofsocialdisparities and inequities (Bhattacharyya, 2021). This would
automatically lead to sustainabledevelopment.

GenderinNationalEducationPolicy2020

The National Education Policy of India 2020 (NEP 2020) as the firstpolicy on education of the
21% century was launched in July 2020.This comes after a gap of 34 years and replaces the
previousNational Policy on Education, 1986. This document was prepared after a series of feedbacks,
workshops, committees and consultations with different stakeholder at different levels.
NationalEducationPolicy 2020 is one such document that sought to integrate the perspectives of gender
fromvarious angles. This is reflected in various themes like Curricular Integration of Essential Subjects,
Skills,and Capacities; Service Environment and Culture; Equitable and Inclusive Education for
schoollevel. For higher education, under the theme of ‘Learning for All’, there are various steps to
betakenupbyGovernmentsforpromotinggenderequality.One landmark in the contour of educational system
in India is carved in the policy’s proposal to include children from 3-6 years within the ambit of the policy.
This can provideopportunitiesfora better foundation towards gender equality in a society.
Astrongbaseofearlychildhoodeducation envisioned in NEP 2020 is promising from gender perspectives.
Itcan work towards promoting better overall learning, development, and well-being as stated in
thedocuments.

In the theme of Curricular Integration of Essential Subjects, Skills, and Capacities, thepolicy
mentioned gender sensitivity as one skill tobe learned by all students to become good,successful,
innovative, adaptable, and productive human beings in today’s rapidly changingworld along with scientific
temper and evidence-based thinking; ...... digital literacy, coding,and computational thinking; ethical and
moral reasoning; knowledge and practice (NEP, 2020).This is expected to help students build a strong
moral and ethical foundation that will enablethem to make a right decision and do things right - embrace
moral/ethical values in conductingone's life, formulate a position/argument about an ethical issue from
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multiple perspectives, anduse ethical practices in all work (NEP,2020). This is sought to be strengthened
by expanding along thethemes of cheating, violence, plagiarism, littering, tolerance, equality, empathy,
etc. The basicethical reasoning is expected to further develop in students traditional Indian values and
allbasic human and Constitutional values (such as seva, ahimsa, swachchhata, satya, nishkamkarma,
shanti, sacrifice, tolerance, diversity, pluralism, righteous conduct, gender
sensitivity,respectforelders,......... andfraternity)will bedevelopedinall students (NEP,2020).

Apertinentthemedominatingpolicydocuments,trainingprogrammesforteachersandprogammes of the
government at different levels is Equitable and Inclusive Education forschool. Education system and
successive government have been emphasizing on this and also made aconsiderable progress in bridging
gender gap in all levels of school education. However,there are still a lot of works and initiative to be
taken up especially for the socio-economicallydisadvantagedgroupsacrossthesociety.Socio-
EconomicallyDisadvantagedGroups (SEDGs) based on gender identities (particularly female and
transgender individuals)and others such as Scheduled Castes, Scheduled Tribes, OBCs, and minorities,
geographicalidentities,studentsfromvillages,smalltowns,andaspirationaldistricts,students
havinglearningdisabilities,migrantcommunities,lowincomehouseholds,childreninvulnerablesituations,
victims of children of victims of trafficking, orphans including child beggars in
urbanareas,andtheurbanpoorneedstobeour continued and consistent focusforimprovementfor
theoveralldevelopmentofthecountry.

NEP 2020 also favor the creation of a Gender-Inclusion Fund in order to build the capacity ofthe nation
to provide equitable quality education for all girls as well as transgender students. Itmentioned:

The fund will be available to States to implement priorities determined by the Centralgovernment critical
for assisting female and transgender children in gaining access toeducation (such as the provisions of
sanitation and toilets, bicycles, conditional cashtransfers, etc.); funds will also enable States to support and
scale effective community-based interventions that address local context-specific barriers to female and
transgenderchildren’s access to and participation in education. Similar ‘Inclusion Fund’ schemesshall also
be developed to address analogous access issues for other SEDGs. In essence,this Policy aims to eliminate
any remaining disparity in access to education
(includingvocationaleducation)forchildrenfromanygenderorothersocio-economicallydisadvantagedgroup
(NEP, 2020.p.26)

It further stress on the need of teaching children the awareness and knowledge relating to
gendersensitization and sensitization towards all underrepresentedgroupsin ordertoreversethe same. This is
envisioned to be an integralpart of all teachereducationprogrammes.

In the section of Equity and Inclusion in Higher Educationin NEP 2020,there are various
initiativerequiredtobetakenupbythegovernmentstoensurea betterequalityinthe society.Gender issues are
embedded in all these policies. Someofthoseare:

(a) EarmarksuitableGovernmentfundsfortheeducationof SEDGs

(b) SetcleartargetsforhigherGERforSEDGs

(c) EnhancegenderbalanceinadmissionstoHEIs

(d) Enhanceaccessbyestablishingmorehigh-qualityHElsinaspirationaldistrictsandSpecial
EducationZonescontaininglargernumbersof SEDGs

(e) ProvidemorefinancialassistanceandscholarshipstoSEDGsinbothpublicandprivateHEIs

0) ConductoutreachprogrammesonhighereducationopportunitiesandscholarshipsamongSEDGs

NEP, 2020.p.41

Therearealsovariousproposed stepsthatthehighereducationinstitutionsneedtotakeup.Theseare:

(a) Mitigateopportunitycostsandfeesforpursuinghighereducation

(b) Providemorefinancial assistanceandscholarships tosocio-economicallydisadvantagedstudents
(c) Conductoutreachonhighereducationopportunitiesandscholarships

(d) Makeadmissionsprocessesmoreinclusive

(e) Makecurriculummoreinclusive

0) Developbridgecoursesforstudentsthatcomefromdisadvantagededucationalbackgrounds

(9) Providesocio-

emotionalandacademicsupportandmentoringforallsuchstudentsthroughsuitablecounselingandmentoringpro
grammes
(h) Ensure sensitizationof faculty,counselor,andstudents ongender-identity issue
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anditsinclusioninallaspectsoftheHEI,includingcurricula

(1 Strictlyenforceallno-discriminationandanti-harassmentrules

() Develop InstitutionalDevelopmentPlans thatcontain specific plansforaction
onincreasingparticipationfromSEDGs,includingbutnotlimitedtotheaboveitems.

- NEP,2020. P.42
Also,thepolicyfurtherstressesonthenecessityofensuringsensitizationoffaculty,counselor,and  students on
gender-identity issue and its inclusion in all aspects of the higher educationinstitutions,including curricula.

I1.  Conclusion
The foregoing discussion shows that women education has been the central theme in the
variouspolicies on education. Though the extent of focus and stress on it may differ in a varying degree, it
remains a pertinent theme in the history of Indian education policies. It brought
immensechangesintothesocietyandactasanagentforpromotingequalityinthesociety. However,thereis a huge
scope for improvement and drawbacks that needs to be a focus from every angle. Theinter-linkage
between culture, society, economy and gender needs to be treaded in such a way

thattheeffortsfructifiedfortheoveralldevelopmentofthesociety.
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